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Abstract

The education sector is no exception from the unexpected circumstances due to the spread of COVID-19, which forced
for the full implementation of online digital learning or e-learning. Now, e-learning has played a key role to enable the
field of teaching and learning to be conducted in the amid of pandemic. However, this new style of learning has affecting
the students’ manner in studying. Following this, our study aims to identify the changes that occur in the students’ habits
in regards to their learning methods during the pandemic and to determine and investigate the relationship between
socioeconomic status with learning habits. The researchers have conducted a survey among undergraduate students of
Faculty of Computer and Mathematical Sciences, Universiti Teknologi MARA, Melaka Branch and received 675
responses. The relationship between the psychological disruption variable with the perception of students regarding the
importance to learn by themselves and also motivate themselves affecting their effectiveness during COVID-19 were
investigated using Pearson product moment correlation coefficient. The results revealed that there is a small, positive
correlation between the variables of psychological disruption impact (r = 0.198) and students' necessity of self-learning

and self-motivation (r = 0.219).
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1.Introduction

Since the sudden closure of most universities around
the world due to COVID-19 pandemic, a lot of
students and academic staff now need to be working
from home. All education sectors apparently need to
shut down their operation because in most countries,
mass gathering is completely prohibited [1]. This is
an effective way to avoid major outbreak of this
pandemic. Academic staff currently need to teach
online during this pandemic in order to keep the
semester going [2].

Online teaching tools have risen abruptly in line with
the pandemic outbreak. Academicians and students
are using these tools to carry on with their syllabus.
The students’ learning habits might change due to the
need to adapt to these technologies.
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Academic performance of students mostly relies on
their existing knowledge, academicians and their
teaching approaches, socioeconomic status, and their
own efforts [3].

Students coming from different socioeconomic
statuses may have different levels of motivation and
factors that contribute to their learning habits [4].
Their learning habits might need some adjustments to
comply with the online learning approach as well as
being at home during the pandemic. In some
situations, students become less active (physically) as
they have to spend more screen time thus interrupting
their sleep patterns which can result in loss of
cardiorespiratory fitness [5]. To ensure the students’
performance do not deteriorate, an early intervention
is required by determine the factors involved. Early
intervention is crucial to avoid unforeseen
circumstances such as failing of subjects, low
graduate percentage and also a rise in the depression
statistics among students.
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This study aims to identify the learning habits in

students during COVID-19 pandemic and below are

the objectives associated with this study:

e To investigate the variation in their study pattern
before and at the time of the pandemic

e To study the relationship between socioeconomic
status and students’ learning habit during COVID-
19

o To find the relationship between the psychological
disruption variable with the perception of students
regarding the importance to learn by themselves
and also motivate themselves affecting their
effectiveness during COVID-19

The outcome of this study can be used to assist
students and academicians as well as parents to
recognize the features that might affect the learning
habits and learning performance, either positively or
negatively. Therefore, this study is hoped to help
future students to cope with this pandemic situation
more steadily.

2.Literature review

2.1Students’ learning habits

Students' learning habits involve study skills and
study attitude [6]. According to [7, 8] the students’
learning habits comprise two key characteristics:
carefully  deliberating study behaviours and
engagement in learning sessions. Most of the
previous studies proposed that there is a positive
relationship between learning habits and learning
performance [9, 10]. However, some studies [11, 12]
reported no relationship between these two
components.

Besides, based on studies by [12, 13], the authors
pointed out that one of the critical components in
study habits is time spent. Research about time spent
was summarized as the more time students participate
in study habits, the better their students will get [14].
Nevertheless, a study from [15] reported that the
quality of the study was essential when we discuss
time spent on studying. Other components that are
significantly related to time spent on studying are
gender [14], academic interest, parent pressure,
school anxiety [15] and motivation [16].

2.2Socioeconomic status

Socioeconomic status (SES) is a measure of an
individual's or family's social position relative to
others [17]. A study by Ensminger et al. [18] stated
there is a positive correlation within three SES
indicators: income, occupation, and education. SES
involves variables such as parental education and
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occupational, the income of family [19, 20], student’s
age [21] and home resources [22, 23]. Le et al. [24]
reported a correlation between SES and students’
reading habits have some impact towards their
achievement, academically. that influence academic
achievement.

Parental education is one of the essential SES
components that can impact students' life since
childhood [25, 26]. A study from Blanden and Gregg
[27] found that a household earnings is related to
children's education and has a causal impact on
educational consequences. A study from Hauser [20]
stated that the career of a parent is more crucial that
their level of education and salary. They concluded
based on the weight of this variable in overall SES.
Besides, other factors that contribute to students'
success are learning environments [28], accessibility
on educational facilities [29, 30] and resources [31,
32].

3.Methodology

This study is based on quantitative method. A survey

was conducted to investigate undergraduates’

learning habits during COVID-19 pandemic. The

items in the questionnaire were adapted from [33].

The questionnaire was designed to measure the

constructs below:

1. Learning hours taken per day by students based on
their demographic data.

2. The relationship between socioeconomic status:
gender, year of study, living area and family
income with students’ learning habit.

3.1The participants and procedure

Participants were recruited from undergraduates of
the Faculty of Computer and Mathematical Sciences,
Universiti Teknologi MARA, Melaka Branch. The
online questionnaire was distributed to all students
through their respective academic advisor and the
participation was voluntary. The survey was able to
gather responses from 675 participants where the
majority of the respondents were 18 to 25 years old
from five bachelor’s degree programmes and one
diploma programme in one week. Six participants
were excluded from the survey due to their refusal to
participate in the survey. Statistical analysis was
carried out using the SPSS tool.

3.2The instruments

The survey is divided into three sections. The first
section of the survey gathers information about
demographic data such as age groups, levels of
education, courses studied, semester, total family
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income, and occupation sector for the head of the
family. The second section elicits simple information
on students’ perception of access disruption as well
as difficulties experienced due to COVID-19 crisis.
The last section identifies students’ learning habits
which include learning hours, the effectiveness of
self-learning, and additional knowledge learnt.

The descriptive analysis was performed on
demographic data toward self-learning hours during
COVID-19. The descriptive analysis was also
performed on data of difficulties experienced using
Yes or No closed-ended questions and students’
perception of access disruption that utilized a 6-point
Likert scale ranging from 1 = N/A or | do not know,
2 = Much worse than before, 3 = Worse than before,
4 = Same as before, 5 = Better than before, and 6 =
Much better than before.

The association between socioeconomic and learning
habits was calculated using Chi-Square Test. Each
item of learning habit was analysed based on five
categories: less than 2 hours, between 2 to 4 hours,
between 4 to 6 hours, between 6 to 8 hours and more
than 8 hours. The items are as follow:

o Before COVID-19 crisis, how many hours did you
spend per day for self-learning?

e During COVID-19 crisis, how many hours do you
spend per day for self-learning?

¢ Regarding hours of learning during COVID-19
crisis, how many hours are spent on online
learning per day?

3.3Research design

To further analyse the research aim and research

questions, the primary methods of analysis used were

descriptive statistics, Chi-square and Pearson product

moment correlation which will be explained in the

next part. The Chi-Square Test of Independence is

commonly used to test the statistical independence or

association between two or more categorical

variables, which is suited with this study [34]. It

involves two categorical variables which are students'

habits on learning amid the COVID-19 and their

status of socioeconomic (including gender, year of

study, living area, and family income). The

hypotheses of the Chi-Square Test can be expressed

as below:

e HO01: Socioeconomic status: Gender is not
associated with students’ learning habits.

e HO02: Socioeconomic status: Year of study is not
associated with students' learning habits.

e HO3: Socioeconomic status: Living area is not
associated with students' learning habits.

e HO4: Socioeconomic status: Family income is not
associated with students' learning habits.

Regarding the correlation test, this study is interested
in identifying the relationship between the impact of
psychological disruption variable with the perception
of students regarding the importance to learn by
themselves and the factors of self-motivation that
promote successful learning for students, as shown in
the proposed model below (refer Figure 1).

Independent variable

Psychological
disruption

Dependent variable

Figure 1 Model 1 (Relationship between the independent variable (1) and the dependent variables (DV))

4.Results and analysis

Table 1 summarizes the demographic information of
the respondent groups by online learning hours per
day during COVID-19 utilizing a descriptive
analysis. Majority of respondents, either male

104

students 56.5% (169) or female students 65.9% (243)
studied between 4 to 8 daily during COVID-19.
While 4.7% (14) male students and 10.3% (38)
female students were have to studied more than 8
hours per day during COVID-19 pandemic in order
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to catch-up with the learning process. While
remaining 38.8% (116) male students and 23.8% (88)
female students were studied less than 4 hours daily
during COVID-19.

With regards to the years of study, majority of the
junior students (as much as 65.4%), which were the
1st year and 2nd year students, spent around 4 to 8
hours daily for their online learning during COVID-
19 compared to the senior students (only around
54.7%). As much as 8.5% among the junior students
must studied more than 8 hours daily for their online
learning during COVID-19 to sustain with the current
learning process. With the different of 12.7%
between the junior and the senior students, a smaller
number of junior students were studied less than 4
hours daily for their online learning during COVID-
19 compared to the senior students.

In the context of level of study, majority of the
diploma (as much as 61.5%) and degree (as much as
61.8%) students were studied between 4 to 8 daily
during COVID-19. Whereas 27.5% of diploma
students and 32.5% of degree students were studied
less than 4 hours daily during COVID-19. With the
remaining of 10.9% of diploma students and 5.7% of
degree students were have to studied more than 8
hours per day during COVID-19 pandemic.

Regarding the occupation sector of the student’s head
of family, majority of the students either their parent
works in government, private, self-employed,
unemployed or from other types of occupation, spent
around 4 to 8 hours daily for their online learning
during COVID-19. Only 6.1% and 6.7% of the
students whose parent works in government and
private sectors respectively, must spent more than 8
hours daily just to maintain their learning pace, as
compared to 13.7% of students from the self-
employed category.

About 30.9% (107) of the students from the total
family income less than RM4,000 per month (B40)
studied less than 4 hours per day, whereas 10.4% (36)
of them studied more than 8 hours per day. Only
7.4% of the students who lived in urban areas spent
more than 8 hours daily and mostly 61.3% (241) of
them spent between 4 to 8 hours daily to study. In
overall, the survey revealed that around 30.5% (204)
of the students studied less than 4 hours daily during
COVID-19. About 61.7% (412) of the students
studied between 4 hours to 8 hours daily. While
remaining 7.8% (52) of the students studied more
than 8 hours daily during COVID-19.
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Figure 2 shows the students’ overall perception
regarding the difficulties that they experienced due to
COVID-19 crisis. More than half (59.3%) of the
respondents agreed that they experienced difficulties
in their living conditions especially due to hostel
disclosures. In addition, as much as 63.3% (424) of
the respondents agreed that they experienced
difficulties in travelling during the COVID-19 crisis.

As shown in Figure 3 below, a majority of the
students expressed that they had the same level of
access in terms of the health care, as much as 50.6%
(338), and internet access, as much as 37.6% (251)
during COVID-19. However, in terms of the access
towards their ability to continue their tertiary
education, ability to have a decent social life and
their state of psychological welfare, most of the
students ranked it as worse than before and much
worse than before with a total of 63.3% (423), 61.4%
(410), and 58.5% (391) respectively.

Figure 4 shows the comparison of students learning
hours prior to COVID-19 and during COVID-19
pandemic. It can be seen that more than half (63%)
of students spent less than 4 hours before the
COVID-19 lockdown period and the rest (37%) spent
more than 4 hours daily for self-learning. There is a
slight difference during the COVID-19 lockdown
period whereby students’ self-learning hours
increased slightly by 3.2% for those who spent more
than 4 hours of their self-learning time. The online
self-learning distribution seems to have a well-
balanced data whereby the maximum percentage
belongs to 4 to 8 hours online learning time and the
rest are distributed between under 4 hours (30.5%)
and more than 8 hours (7.8%). a. 0 cells (.0%) have
expected count less than 5. The minimum expected
count is 23.28, 18.06, 21.41, and 7.78, respectively.

Next is the Chi-square analysis. The explanation is
based on a cross tabulation table, with cases classified
according to the categories in each different
socioeconomic status which are gender, year of
study, living area and family income. The assumption
testing of chi-square concerning the minimum
expected cell frequency classified that all four
variables (gender; year of study; residential area;
family income) is above the minimum, where all the
expected cell sizes are greater than 5, with 23.28,
20.63, 21.41, and 7.78 respectively. Thus, these
variables were eligible for Chi-square analysis. The
values of the Chi-square test statistics for gender,
year of study, living area, and family income are
21.108, 11.496, 8.895, and 13.894, respectively.
While the degrees of freedom (df) for the test is 2, 2,
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4, and 8, respectively. Table 2 summarizes the Chi-
square test results for socioeconomic status variables.

The results reported that there were only two
socioeconomic status variables (gender and year of
study) found to be significant, where the p-value is
less than 0.05, p = 0.000; 0.003. While the other two
variables (residential area and family income) are not
significant. Due to this, this study rejected the null
hypotheses HO1 and HO02. In contrast, the null
hypotheses H03 and HO4 are not rejected. Based on
the results, this study can state the followings:

eHyy: The proportion of male students who practiced
different learning habits is significantly different
from the proportion of females who practiced
different learning habits. There appears to be an
association between gender with students’ learning
habits.

x2(2,n = 668) = 21.208,p = 0.000 (1)

oHo,: The proportion of junior students who practiced
different learning habits is significantly different
from the proportion of senior students who practiced
different learning habits. There appears to be an
association between year of study with students’
learning habits.

x%(2) = 11.496,p = 0.003 2

eHys: The proportion of students who lived in urban
areas who practiced different learning habits is not
significantly different from the proportion of students
who lived in rural areas who practiced different
learning habits. There appears to be no association
between living area with students’ learning habits.
x2(4) = 8.895,p = 0.064 (3)

oHy,: The proportion of students who came from B40
or M40 group of income who practiced different
learning habits is not significantly different from the
proportion of students who came from T40 cluster
who practiced different learning habits. There
appears to be no association between family income
with students’ learning habits.

x%(8) = 13.895,p = 0.085 @)
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The relationship  between the psychological
disruption variable, as the IV, with perception of
students regarding the importance to learn by
themselves and also motivate themselves affecting
their effectiveness during COVID-19, as the DVs
were investigated using Pearson product moment
correlation coefficient. Preliminary analyses were
performed to ensure no violation of the assumptions
of normality, linearity, and homoscedasticity. The
correlation results concluded that there was a small,
positive correlation between the two variables, where
r = .198; .219, n = 668, p <.0005. This can be
summarized as:

oWith positive psychological impact towards the
students’ feeling, the better students’ perception
regarding the importance to learn by themselves amid
COVID-19. Students who had a good access towards
their health care, internet, study, social life and
psychological welfare could maintain their regular
learning academic progress and sustain their learning
habit. The students also found that self-learning is
necessary and important as per advice from their
lecturers, parents, siblings, and friends.

o\With positive psychological impact towards the
students’ feeling is associated with a high level of
self-motivation criteria that assists in the students’
effective learning during COVID-19. Students who
had a good access towards their health care, internet,
study, social life and psychological welfare could
help to increase the level of their intrinsic motivation;
good self-motivation, high concentration skill and
able to set daily learning objective; and their extrinsic
motivation; good family support, communicate with
friends, proper learning environments and learning
resources; to support their effective learning during
COVID-19.

Table 3 lists the correlation values between the 1V
and the DVs. While Figure 5 illustrates the
relationship model with correspondent correlation
values.
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Table 1 Demographic information of the respondents related with self-learning hours per day during COVID-19

Less than 4 hours From 4 to 8 hours Over 8 hours
Frequency  Percentage  Frequency  Percentage  Frequency  Percentage
Gender
Male 116 38.8 169 56.5 14 4.7
Female 88 23.8 243 65.9 38 10.3
Current year of study
1st & 2nd years 114 26.1 285 65.4 37 8.5
3rd & 4th years 90 38.8 127 54.7 15 6.5
Level of study
Diploma 73 275 163 61.5 29 10.9
Degree 131 325 249 61.8 23 5.7
Occupation sector of the head of family
Government sector 62 29.2 137 64.6 13 6.1
Private sector 57 29.2 125 64.1 13 6.7
Self-employed 45 30.8 81 55.5 20 13.7
Unemployed 27 38.0 42 59.2 2 2.8
Others 13 29.5 27 61.4 4 9.1
Total family income per month (RM)

Less than RM4,000 (B40) 107 30.9 203 58.7 36 10.4
RM4'O(():A-4§)M9'OOO 63 28.4 149 67.1 10 45
More th(§rn4§)M9,ooo 34 34.0 60 60.0 6 6.0

Residential area
Rural area (Countryside) 81 295 171 62.2 23 8.4
Urban area (Town/City) 123 31.3 241 61.3 29 7.4
70.0
60.0
50.0
. 400
= 30.0
200
10.0
0.0 - -
plfﬁcmtl?s.due to chang °s Difficulties in travelling
in your living conditions
EYes 503 63.5
mNo 40.7 36.5

Figure 2 Difficulties experienced during COVID-19 crisis
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60.0
500
40.0
300
200

100
0.0 I. I- II l- II .— II mm II | '™

L7

Health Internet access Study ?Obgﬁ;: Psychology
HDon’t Know 232 115 117 9.7 133
= Much worse than before 4.0 139 244 238 237
Warse than before 115 269 389 376 349
Same as before 50.6 376 177 225 220
B Better than before 8.2 7.0 5.5 31 4.0
B Much better than before 24 3.0 1.8 33 2.1

Figure 3 Students’ perception of disruption of access due to COVID-19 crisis

e Lo g O
during COVID-19

ST oS i

COVID-19
S o e
COVID-19
0.0 50.0 100.0 150.0
Self-learning Self-learning Online learning
hours before hours during hours during
COVID-19 COVID-19 COVID-19
H Under 4 hours 63.0 59.7 30.5
B Between 4 to 8 hours 340 332 61.7
More than 8 hours 3.0 7.1 7.8

Figure 4 Comparison of students learning hours prior to COVID-19 crisis

Table 2 Chi-square test results for socioeconomic status variable

Pearson Chi-Square Values

Significant test Effect size

N of

Socioeconomic . Hypothesis
status variables VAU f -value Result Cramer's V Result valid result
P Cases
Hos: Gender 21.108% 2 0 Significant 178 Small 668 Reject
HOZ:StISSr of 11406 2 0.003 Significant 131 Small 668 Reject
Hgs: Living area  8.895° 4 0.064 . '\.k.)t .024 Small 668 Not reject
significant
Hos: Family 15 ggp 8 0.085 _ Not 082 Small 668  Not reject
income significant
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Table 3 Correlation results between psychology disruption impact with self-learning necessity and self-motivation

factors
DV Pearson correlation  Sig. (2-tailed) N Testing result
Self-learning necessity 198" .000 668 Correlate significantly; weak positive
Self-motivation factors 2197 .000 668 Correlate significantly; weak positive
**Correlation is significant at the 0.01 level (2-tailed).

Independent variable

Dependent variable

Figure 5 Model 1 with correlation values

5.Discussion

The COVID-19 pandemic has caused many schools,
colleges, and universities around the world to sudden
closures. This severe short-term disruption brings a
massive shock not only to the students’ social life and
learning, but also to their parents and family
members [35]. [35] in their study emphasized that
this global lockdown of education institutions is
going to cause a major interruption in students’
learning due to the changes in their learning habits.
Due to this, study aims to identify the learning habits
in students during COVID-19 pandemic and its
mediating factors. The mediating factors that this
study interested including the learning duration,
variety of socioeconomic status, perception of
students regarding the importance to learn by
themselves and also motivate themselves affecting
their effectiveness. This section discusses further the
findings of three (3) research  questions
corresponding to the mediating factors.

With regards to the first research question, this study
is interested to investigate the variation in their study
pattern before and at the time of the pandemic as well
as time spent by the students to study via online.
From the results, we found an increasing pattern in
the self-learning duration amid COVID-19 compared
to before COVID-19. This result was consistent with
the study conducted by [6], who concluded that the
students spent more hours (an average of 4.0 hours)
daily at home for studying. In our study, a majority of
the students spent around 4 to 8 hours, with an
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average of 6 hours daily to perform their online
study. This is supported with a study conducted by
[36] which highlighted an interesting finding where a
total of 1201 hours were spent per week for online
learning activities such as audio streaming (605
hours/ week), video broadcasting (513 hours/ week),
desktop screen sharing (78 hours/ week), and meeting
online with no video/audio (5 hours/week) during the
first week of online class during COVID-19. In
addition, [37] suggested in their handbook that using
the social media platforms such as Twitter,
WhatsApp, Facebook, and Instagram as an online
continuous communication medium would assist
students in maintaining undisrupted learning in
COVID-19 outbreak.

For the second research question, results from Chi-
square analysis showed that from four (4) null
hypotheses, two null hypotheses, HO1: Gender and
HO02: Year of study were rejected and two null
hypotheses, HO3: Living area and HO04: Family
income were not rejected. This reflected that
socioeconomic status which referring to gender,
either the student is male or female, did bring
differences in student's learning pattern amid
COVID-19. In addition, this study also found there
are differences in student’s learning habit with regard
to their current year of study, either he/ she was a
junior or senior student. This finding is consistent
with the study conducted by [6] that able to proof that
senior students have a tendency to devote their time
for online learning much less compared to younger
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students, as it is reasonable that older students did not
need much explanation in understanding the learning
activities compared to newer students. Similar
findings are portrayed by [38] where younger female
students tended to do well with mix of online
courses, but older male students are less successful as
they took a greater proportion of their courses online.

A valuable insight is that we found no difference in
learning habits between the residential area and
family income. This indicates that students who lived
either in urban or rural areas, did not have differences
in their learning habits. This finding is contradicting
with a previous empirical study that found there was
a significant difference between rural students and
urban students in their learning habits [39].
Regarding family income, students who come from
different family income backgrounds, either B40,
M40, or T40, in the context of Malaysia economic,
did not have differences in their learning habits
during COVID-19. This finding is also contrary with
a study by [6] which discussed that family income
had partial influence over students’ learning habits. In
our sample, it is understandable that during COVID-
19, a majority of the students spent an average of 6
hours daily to perform their online learning due to the
university closure. Thus, regardless where the
students were staying at, either in urban or rural areas
and what is their family income level, it shows quite
similar learning habits.

For the last research question which is to find the
relationship between the psychological disruption
variable with the perception of students regarding the
importance to learn by themselves and also motivate
themselves affecting their effectiveness during
COVID-19, a correlation test was conducted. The
results revealed that there is a positive relationship
between the impact of psychological disruption
variable with the perception of students regarding the
importance to learn by themselves. Less stress the
student’s feel, the high the level of importance on
students’ needs for self-learning especially during
this pandemic. The more unstable the student’s
emotional state, or more stress the students feel, less
need for self-learning. Having a good access towards
their health care, internet, study, social life and
psychological welfare is important in stabilizing the
students’ emotional state. This can promote
supportive advice from lecturers, parents, siblings,
and friends on students' necessity of self-learning.
This result is concurrent with the study conducted by
[40] that highlighted students’ feelings, learning
supports, family support, and teacher communication
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valued are key to students’ success in online learning
environments.

Last but least, this empirical study stated that there is
also a positive relationship between the impact of
psychological disruption variable and students' self-
motivation towards effective learning. Less stressful
the state of the students, more motivated the students
would feel, which helps to improve their state of
learning during COVID-19. The combination of
intrinsic motivation (self-motivation, concentration
skill and setting daily learning objective) with
extrinsic motivation (family, friends, learning
environments and learning resources) is the key to
students’ success in online learning environments.
Tran et al. [6] further explained that learners’
intrinsic and extrinsic motivation can help to
maintain the learning habits, where the students were
willing to spend 40 minutes more studying during
school closure. Park and Yun [41] pointed out that
providing the correct motivational support is crucial
in order to promote different aspects of learning
engagement, which towards the end can help in
improving their academic achievements.

As for the approach being implemented in this study,
there were several limitations that need to be
discussed. The factors measured are not broad
enough to gain more precise result. Furthermore, the
participants even though has a quite number of
students but they were all from the same institution.
To have a better and accurate research performance,
the participants need to consists of several institutions
in Malaysia.

6.Conclusion and future work

The spread of COVID-19 around the world has
significantly disrupted to the education sector. The
teaching and learning activities during the pandemic
have also moved to the digital environments which
involve different tools and platforms to support the
activities. These changes have consequently
influenced the students’ learning habits as they need
to adjust with the technologies.

In this paper, we have discussed the mediating factors
that influenced the students’ learning habits during
COVID-19. Among the factors included the learning
hours, different socioeconomic  statuses, the
perception of students regarding the importance to
learn by themselves and also motivate themselves
affecting their effectiveness. This study is a first step
towards a more profound understanding of students’
learning habits that might be affecting the learning



International Journal of Advanced Technology and Engineering Exploration, Vol 8(74)

performance. The findings from our study showed
there is a significant relationship  between
socioeconomic statuses and students’ learning habits.
This provides some insights for better planning and
decision making in education sector to face uncertain
situations. Our future work has been planned in order
to study further on students’ learning habits to
uncover the factors might influence the students’
performance.
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